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What where the broader and specific issues? 
Institutions of higher education (HE) constantly have to evaluate their teaching and 
learning policies and practices to accommodate new pedagogies and educational 
technologies. Driven by the adoption of digital information and communication models 
and their enabling technologies by a new generation of students with different learning 
styles, expectations and information literacy needs. For example the pedagogy 
Connectivism (Siemens, 2004a in Evans, 2013) acknowledges that language, 
together with media and technology, act as conduits of information, that can promote 
greater student participation, collaboration and interaction between networked 
learners. Within the proposed HE ecology, well-rounded learning outcomes should be 
offered through blended multithreaded learning networks of face-to-face, e-learning, 
research, experiential learning, mentoring, self-learning, informal learning and 
community outreach. It has also been noted that other than the traditional language 
literacies of reading, writing and finding information,  learners also need to acquire 
important new literacies, including computer literacy, network literacy, media literacy, 
visual literacy and cultural literacy (Lapuz, 2014) to be truly considered 21st century 
graduates. Academics need to expand their perception of creating learning 
environments from not just structuring content but also to encouraging students to 
engage with the content to enhance critical and creative thinking (Hornsby, Osman, & 
De Matos-Ala, 2013). I identified blended learning as a trend in HE that could advance 
some of these traits and literacies, together with Moodle’s platform of activities and 
resources, which could create more engaging learning environments. It has been 
acknowledged that teachers in HE need to become knowledgeable of content, 
together with pedagogy and technology to facilitate good blended learning (Koehler & 
Mishra, 2009). Advancing the need for this trilogy of knowledge and initiating change 
amongst academics at the University of Zululand (UNIZULU) and within HE provided 
the rationale for my TAU project.   
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What did I do? 
I worked closely with the Teaching and learning centre and applied for University 
Capacity Development Grant (UCDG) funds to offer Moodle training workshops for 
staff development. The application and its three-year R660 000 budget was approved 
by the Department of Higher Education and Training (DHET). Attendance was 
voluntary and workshop adverts were broadcast to all staff emails through the 
communications and marketing department, as well as by word of mouth.  In total 14 
Moodle training workshops were held at UNIZULU, while collaborating with Dr 
Upasana Singh in another 2 workshops at the University of KwaZulu Natal (UKZN) 
between 9th February 2018 and 15th February 2019. In total 174 staff members across 
the two institutions attended these workshops (see appendix 3). The scope of the 
training sessions consisted of an introduction to TAU, the broader and specific issues 
mentioned above and a conceptual introduction to blended learning. While the main 
objectives of the workshops were determined by the participants and achieved through 
hands on training on how to use the various Moodle activities, resources and third 
party plugins that academics identified to promote blended learning and content 
engagement in their lectures. After each training workshop evaluation forms were 
analysed, and constructive feedback was noted in order to try improve future training 
sessions.  

What did I find? 
From the voluntary participation in training it can be seen that there is wide-spread 
interest in using Moodle at UNIZULU even with minimal institutional support and 
limited infrastructure. Tragically the research data from an online questionnaire that 
was distributed to academics signed up for training was lost when the website 
(www.stellarsurvey.com) became unavailable in 2019 leaving my TAU project with 
only the pilot study and workshop evaluation data. During the period of training the 
teaching and learning centre introduced a new evaluation form so a total of 48 
responses were captured on the old forms (reported here) and 16 on the new forms. 
Table 1 summarises a portion of the quantitative feedback from participants regarding 
the training.  

Table 1: Quantitative feedback on Moodle training sessions held at UNIZULU 
(n=48).  

 

When asked what the participants liked most about the training, qualitative responses 
included an appreciation for the hands on (Resp6, 12 and 16) practical (Resp8, 14, 20 

http://www.stellarsurvey.com/
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and 37) nature of the workshops that covered theories about teaching pedagogies 
(Resp14, 24 and 34) and a good coverage of Moodle topics (Resp11, 12 and 27) 
including but not limited to quizzes (Resp35, 36, 47 and 48), assignments (Resp11 
and 35), forums (Resp19) and using the Turnitin plugin (Resp19 and 47). When asked 
what aspects of the training could be improved many suggested that more time could 
have been allocated (Resp1, 5, 7, 12, 17, 23 and 39), while others would have 
preferred the workshops to be held in computer labs (Resp43 and 45) with network 
points (Resp24) as WIFI connections on staff laptops were often slow and unreliable 
(Resp8 and 43). Others (Resp4 and 21) would have liked handouts/ worksheets to 
reinforce the training conducted. When participants were asked how they hoped to 
change their teaching practice as a result of this training, the responses included using 
Moodle to make teaching and learning more interactive and engaging (Resp10, 11, 
13, 20, 28 and 30), help in teaching and managing large classes (Resp9 and 11) and 
to assist them in providing students with valuable feedback (Resp11, 14, 47). Resp12 
stated “I feel excited that I will be able to use Moodle more actively and will empower 
students on its use”. 

From the analysis of the responses after each session I kept most of the training the 
same. However I noted the time constraints, which have been increased this year 
(2019) and the request for more supplementary materials, where I now link the content 
covered in training to Moodle docs (https://docs.moodle.org) materials, making it 
easier for participants to follow and obtain more information if necessary. 

So what? 
At our Faculty of Arts 2018 teaching awards I received two certificates in recognition 
of the outstanding contribution both in the Faculty of Arts and University (see appendix 
1). The director of teaching and learning also provided me with a reference letter to 
confirm my contributions and support my application for promotion to associate 
professor (see appendix 2). I also received positive feedback and acknowledgement 
from participants of the training (see appendix 3).   

What’s new? 
The project has collected and shared information around using the Moodle learning 
management system (LMS) in order to facilitate collective decisions and actions to 
enhance the quality of blended learning at UNIZULU. Being a change agent has 
included the training mentioned above as well as advocating with both the 2018 and 
2019 DVC’s and deputy deans teaching and learning, Faculty of Arts teaching and 
learning committee, e-learning committee, the teaching and learning centre, and ICT 
department for the institutional support of Moodle. In terms of policy development, I 
have advised the DVC teaching and learning that an e-learning policy should not be a 
standalone policy but rather integrated into the teaching and learning policy and that 
it becomes mandatory for staff to use the LMS at the institution, for teaching and 
learning, tutoring programmes and student evaluations. I have also contributed to 
revising the e-learning strategy of the institution, through the e-learning committee, by 
highlighting the need to prioritise student access to e-learning platforms, together with 
staff and student support and infrastructure developments before the proposed policy 
can be realistically enacted. The number of academics using Moodle at UNIZULU has 
increased since the project started, and they can now act as additional change agents 
(Rogers, 2010) to encourage further uptake and serve as advocates for greater 

https://docs.moodle.org/
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institutional support. Since 2009 this has included an e-learning specialist appointed 
in the Teaching and Learning Centre in 2018 and a yet to be advertised position in the 
ICT department, who will take over the back-end administration duties from myself and 
three other academics who currently volunteer their services to administrate each 
faculty instance. The project stopped briefly after the workshop in August as it was 
decided that future training should take place after the imminent upgrade and 
consolidation of the Moodle instances, which was commissioned by Teaching and 
learning Centre. Unfortunately, the server hosting the new instance went down during 
load shedding and never came back up. Training has now continued in 2019, with the 
hope that these issues can be resolved shortly.  
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