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Introduction
This research project was geared towards exploring critical citizenship and social justice teaching
and learning in different faculties/departments at Stellenbosch University. This is a continuation
of a previous project initiated and coordinated by me. The current project involves more lecturers
from more faculties/departments with an additional focus of social justice theories as a lens. The
researchers are interested in gaining insight into what lecturers are doing in their individual
courses to address critical citizenship and social justice issues. The researchers do not want to
‘force’ a specific way of critical citizenship and social justice teaching and learning onto lecturers
in a top-down manner. The aim is rather to use this project as an opportunity to find ways of
utilising what lecturers are already doing in their teaching and learning practice to expand and
enrich the concept of critical citizenship and social justice further.
Part 1 – October 2015
Part 1 of the research project consisted of a survey (see Appendix 1) that was sent out to all
lecturers in the Faculty of Arts and Social Sciences, to which 18 lecturers responded and indicated
that they directly or indirectly include social justice in their courses. We also sent it to all the
lecturers in the Faculty of Theology, and 11 lecturers responded. Only two lecturers responded
from the Faculty of AgriSciences. A total of 32 lecturers participated. We decided to use the term
‘social justice’ instead of ‘critical citizenship’ in the survey. The results were presented at the
Stellenbosch University SoTL Conference (see Appendix 2). After the presentation, two more
lecturers from the departments of Process Engineering and Social Work decided to join the
research group.
Part 2 – 11 May 2016
The research group organised a seminar on 11 May 2016 in collaboration with the Transformation
Office, where the focus was on discussing theories in relation to transformation and social justice.
Our group realised that lecturers struggle with knowing which theories to use and who the main
authors are when we want to write about transformation, decolonisation, race, etc. This was an
opportunity to expand lecturers’ knowledge, which would hopefully result in more research in
this field in future. A list of useful concepts, terminology and readings was also compiled for the
participants. The seminar was recorded and distributed for free to all lecturers who were
interested but could not attend. The discussions during the seminar were also used as data for

I included the racial grouping of the current researchers. Our aim is to make it a more diverse group that is
representative of more racial groups in future. Researchers join the group on a voluntary basis and we do not refuse
anyone who wants to join. The diversity of the group is still not ideal.
1

1

the article that we plan to write. The R10 000 received from the TAU Fellowships Programme was
spent on the seminar for paying for the presenter, venue and food. See the programme and
useful concepts, terminology and readings in appendices 3 and 4.
Part 3 – May 2016
The third part of the project involved reflections on the student protests and events in 2015. The
effect that the student uprising and these conversations had on lecturers and students, both
bodily and cognitively, was investigated by distributing images of the protest and asking students
and lecturers to react to the images. They could write, draw, cut out, or do whatever they felt like
doing with it, and then return it anonymously in the internal mail (see Appendix 5).
The year 2015 was a time of turmoil with the student uprisings at universities in South Africa. The
previous time so many students protested was in 1976 in Soweto to demand accessible education.
With the #FeesMustFall protest, the students were successful with their demand of a 0% increase
in university fees. The issues with which students are struggling are complex and do not involve
only financial struggles. The fact that only 15% of students in South Africa at higher education
institutions complete their undergraduate studies (Mtshali, 2013) is one of the most fundamental
issues with which higher education in South Africa is dealing. Students are accepted into
universities, but the adjustment and demands of higher education are unattainable for most
students. No wonder the protests continued and students also demanded decolonisation and
transformation of higher education institutions. Some of the critique is aimed at how education is
presented: in a Eurocentric manner that marginalises the African voice, with students often being
taught in their second and third language. The struggle is a complex one that touches on various
emotional aspects that often have roots in the colonial and apartheid past. In this research we
wanted to explore this complexity and aimed to give space for many diverse faces to make up the
layered image of the Stellenbosch campus.
Cecilia Jacobs from the Centre for Teaching and Leaning invited our group to the closing session of
the SoTL 2016 conference in November to reflect on the project, where we asked lecturers and
students to show their emotions when they looked at the images of the 2015 student protest. We
also submitted an abstract for possible inclusion in the ICED/HELTASA conference later this year.
Early analysis of our findings
Firstly, in our discussions so far it became apparent that we perceive critical citizenship and social
justice education as a structured process that lecturers facilitate in the classroom. However, after
the 2015 protests, we started to realise that it is an unstructured process that we cannot always
control, and that we need to be more flexible in terms of the way in which critical citizenship and
social justice play out in practice. Many of us in the group felt that the uprising was a very bodily
experience that often confused cognitive thinking and many reacted by withdrawing instead of
engaging in a constructive manner. I had an experience where one of my students were involved
in the Open Stellenbosch activism and was arrested for arson and had to write a letter
justifying/explaining her actions. We engaged in conversations on social justice,
misrepresentation and misrecognition. The student and I, as the supervisor, spoke with and back
to each other with the aim to assess our dualistic approaches in order to protect our
vulnerabilities and cover up fears and anger. The positions of supervisor and student and the
learning inside and outside the thesis topic became more blurred and constantly shaped each
other. Both parties’ similarities and differences were seen as a productive space to redirect our
future interactions. Another lecturer shared his experience where he walked into a building and
all the pictures of previous lecturers and founders of the faculty were placed on the floor. All of
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this was captured on camera and he could recognise the students in his class. He had to deal with
his anger emotions when he interacted with those students after the incident.
Secondly, we realised that what one of the research members said three years ago has played out
in reality. She mentioned that social justice has to be driven by the supressed people (she also
referred to Freire in this regard) and after the 2015 protests, we realised that this has started to
materialise. There is surely a role to play in transformation from the side of the privileged, but it
might be in a different form than the privileged anticipated. These are aspects that we are
deliberating as a multicultural and racial research group.
The content of the research article
I have incorporated critical citizenship projects in my course from 2010 up to 2014. I also started
this research group in 2013, which included lecturers from various faculties at Stellenbosch
University. Critical citizenship education aims to promote tolerance, diversity, human rights and
democracy. Over the years these concepts were unpacked and explored in group discussions and
class situations through readings and practical projects. When one looks back at the events in
2015, one could ask if in any way these critical citizenship discussions and education prepared us
for the events of 2015 and beyond. The purpose of this article was to reflect on the deliberations
and interactions of the research group over the years, but also the recent events on the
Stellenbosch University campus in 2015. Student activism on this campus has sparked reflection
on social justice issues and became an impetus for reconsidering and reconfiguring pedagogical
practices. Apart from critical citizenship as a theoretical framework, the three-dimensional
approach to social justice of Nancy Fraser is used, encompassing the distribution of resources, the
politics of recognition and the politics of representation and belonging.
We would like to write the experience as a narrative and focus on our learning in the process of
collecting data. We aim to include the material, spatial and bodily dimensions in the description of
the learning process. Jørgensen and Strand (2014:4) advocate a dependent self, “an ‘entangled
self’ configured through multiple entangled material-discursive forces”. They refer to Barad
(2007), who argues that narratives emerge from “diffractive interferences of different material,
natural, linguistic or bodily forces that combine in a mutual constituent relationship” (Jørgensen &
Strand, 2014:13).
The themes that emerged in the data varied and our aim is to give space to all the different sides
instead of choosing a few main themes. The themes did not surprised us, because the usual things
surfaced, but it is our reactions to what was said that we would like to stress most. Some of the
lecturers’ and students’ comments that speak to the complexity of the issues involved are
highlighted below.
One of the lecturers responded by saying: “Something is wrong. Something has to change. We
need to stop being afraid that the entire world is going to be taken over by chaos and madness.
We need to stop being so afraid that academic standards are going to crash. At the bottom of it, I
am so Eurocentric and terrified that it will all fall apart, the centre will not hold. And I have to ask
myself why?” Another lecturer said, “I am coloured and I am proud of it. I give black and coloured
students a space to feel at home in my classes. But, I am concerned about the male white
students that feel so attacked, and feel they do not have a place or voice in my class”. A student
also commented that “[t]he fact that they are black, does not give them the right to study for free,
me as a coloured has the same circumstances when it comes to money, but we have to pay
without complaining. If students do not understand Afrikaans/English, then they should take extra
language classes, otherwise they should not be here in the first place”.
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Another lecturer remarked: “I am English, female, white, middle-class and well educated. The
language thing is so fraught, I understand the need to preserve Afrikaans, to keep an Afrikaansmedium university. The Western Cape is totally mixed up. People changed from English to
Afrikaans mid-sentence. My industry is completely Afrikaans. It will take decades for it to become
mainly English. How can I train students in English when they will go into Afrikaans workplaces
with Afrikaans workers?” A student said that: “[t]hese images have an effect on me bodily,
because I am thinking of how great [it] is to study in a multilingual university, regardless of the
[complexity]”.
A student remarked: “These images shock me and make me angry. It makes me sad because I can
see how people are affected on their facial expressions. It makes me angry because violence and
destruction does not help because violence usually only changes policies, not the leaders. We
need something more radical. I feel we need to listen to each other so that we can begin to
understand each other and deal with the underlying trauma”. Another student said that
“[p]ersonally the images remind me of the past where protest had to be the only language that
the government could listen to. I wish this can change”. Another student said that he/she is
“[f]rustrated that we are blinded by our feelings which does not allow us to gain perspective on
the situation”. Yet another student said: “[f]or some or other reason I have this feeling of guilt
that should be named – I am privileged – It makes me want to do something, to change the ideas
of my friend, even family, in order to understand that we need to stand together as a nation, and
fight for equality”.
A student reacted to the question, “How did the 2015 student uprising events impact your
relationship with your lectures?” He/she answered: “I think in many ways we still want something
from the lecturers’ side – where do they stand within all these happenings? They need to take a
stand so that we know where we stand with them”. A student also said that “[i]t certainly made
me more critical on the stance lecturers take and the kind of language they use”. A student
mention that: “I have mentioned that I am angry at the students but I am also disappointed in the
lecturers. I am disappointed in the faculty of [name]’s lax approach to this issue. I acknowledge
their attempts to start a discussion and the various meetings held and yet I cannot shake the
impression that we are distancing ourselves from important issues. I don’t expect the faculty to
mobilise its students and become a part of revolution – that is politics. But I do expect the faculty
to be involved – counselling, friendly discussions (open discussions) at the Rooiplein. To involve
the campus, not just the [faculty] students”. A student also commented that “[t]hese events place
stress on my relationship with lecturers, as I want to see them actively partake in solving these
issues and oftentimes this is not the case or they are not as involved as they should be.
Sometimes it even appears that they do not care at all”. Another student said: “[t]hese events
made me question if I have made a right decision or not by coming to Stellenbosch University. But
one thing that I am certainly sure about is that the relationship between me and my lecturers was
not affected in anyway now, they always kept things professional and I respect them for that”.
Another student said that these events “made me realise that there is always a room for
discussion, where you can sit down with your lecturer and share whatever you want to share with
him/her. Now I know that I can speak freely with my lecturers”. Another student also said about
his/her relation with lecturers that “[i]t brought us closer together, as we could have open
discussions around what was happening around us and not merely have a student–lecturer
relation, but now be more understanding of our circumstances, backgrounds and perspectives”.
We would like to stress the variety of different but also similar reactions and what that tells us
about our campus and about these types of issues (such as encouraging conversations between
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lecturers and students) that we would like to address. We suggest that the learning inside and
outside the classroom becomes more integrated when social issues are linked with academic
content. We want to stress the value of addressing traumatic issues through artistic expression
(cutting, writing on or destroying the photos) as a means to come to new realisations. This article
could also contribute to lecturer and student relational development in a time when activism has
the potential to serve as a wake-up call, but also to create a further division between lecturers
and students.
Evaluation of the project
As a group we feel that the project was fairly successful. We always tend to feel that we could
have done more and that we have not achieved much. We realise that it is often difficult to
measure change in perceptions or attitudes (if any) and whether it was a positive or negative
change. We feel that we should get away from the strong binary opposition of negative and
positive and realise that the effort might contain both positive and negative aspects, but the fact
that we emerge ourselves in a process of wanting to learn should be our goal. The most we can
do is to constantly open up conversations and create a space to share our experiences and issues
regarding our identity. The seminar introduced topics in a very theoretical way and participants
linked it with their own experiences of their own personal identity or regarding their student
interactions. The photo page was effective in a way that it requested lecturers and students to
react to the images of the student protest in a cognitive but also a bodily (affective) level. Most of
the data for our article come from the photo page, but we believe that the survey and seminar
gave us a good indication of how many lecturers are working with social justice (the survey results)
and how important identity and a space for open conversations between lecturers are (the
seminar results). We appreciate that the TAU Fellowship Programme helped us to structure our
project in a more determined way. We would like to continue with this project after the TAU
fellowship ended.
This TAU project also led to an awareness that we as lecturers and as an institution have to share
our knowledge with the wider society (between lecturers, students and community members).
The project titled Knowledge intersections: Reimagining our humanity is an exchange of
knowledge between Stellenbosch University and the wider Stellenbosch society. The project is in
the form of recording and documenting lectures and the arts at six departments at the Faculty of
Arts and Social Sciences of Stellenbosch University, which will be distributed for free via digital
projections and cellphones to the wider Stellenbosch community and general public. All the
material culture, interactions, lectures and reflections on learning will be archived in a database
that would be accessible to the general public.
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Appendix 1: Survey
Arts and Social Sciences Survey
Dear Arts and Social Sciences lecturers
Please take part in a brief survey to assess what the Faculty of Arts and Social Sciences has already
accomplished and is currently doing regarding social justice education. This survey is part of a
FIRLT research project. To protect identities, the names of the participants will not be revealed
should they choose to be anonymous. The information will be used by the dean
for profiling and promotional purposes.
Social justice education constitutes the promotion through deliberate didactic strategies of a just
society in which diversity is valued and actions or events that exclude or discriminate against any
section of the students are challenged.
Please answer the following questions and send your answers to us in a return e-mail. We are
interested in facts, but please also tell us about your approach or attitude to social justice
education.
1a. Do you teach subject matter that in any way topicalises social justice issues?
1b. If yes, please give illustrative references.
2a. Do you in any way apply teaching strategies to address social justice in your courses?
2b. If yes, how? (Your examples could extend beyond the curriculum to also include conversations
in class.)
3a. Do you utilise community interaction in any way related to social justice?
3b. If yes, how?
4a. Would you like your name to be revealed?
Yes
No
Kind regards
TAU researchers
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Appendix 2: SoTL conference presentation
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Appendix 3: Seminar programme

Stellenbosch University Transformation – Theory into Practice

SEMINAR: 11 May 2016
DEPARTMENT OF VISUAL ARTS

PROGRAMME
9:00am - 9:30am Transformation - theoretical orientation
10 minute presentation
10 -15 minute discussion with guiding questions
9:30am -11:00am Transformation as a Social Project
1. Social Justice, Liberal Democracy and Neo-liberalism
10 minute presentation
10 -15 minute discussion with guiding questions
2. Globalisation and Inequality
10 minute presentation
10 -15 minute discussion with guiding questions
3. Gender and Power
10 minute presentation
10 -15 minute discussion with guiding questions
11:00am - 11:30am - Tea/Coffee Break
11:30am -13:00am Transformation as an Institutional Project
4. Race and Privilege
10 minute presentation
10 -15 minute discussion with guiding questions
5. Decolonisation in Education
10 minute presentation
10 -15 minute discussion with guiding questions
6. Responsible or Critical Citizenship?
10 minute presentation
10 -15 minute discussion with guiding questions
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Appendix 4: Useful concepts, terminology and readings

Transformation Seminar, Stellenbosch University, Department of Visual Arts
11 May 2016
Useful concepts, terminology and readings
WHAT IS TRANSFORMATION: “In South Africa the transformation of higher education is part of
the broad political and socio-economic transition to democracy characterising the country and its
people” (Fourie, 1999).
“Like motherhood and apple pie, [transformation] is assumed to be an unqualified human good
and as such ‘transformation’ is now used much like the rights in the Bill of Rights are used:
as trumps to stop any political analysis, argument or the asking of any uncomfortable questions”
(De Vos, 2010).

A. Transformation in South Africa
Key thinkers: Saleem Badat, Magda Fourie, Thriven Reddy, Yusef Waghid
Transformation: Definitions and theory
• 702. 2015. The meaning of transformation in SA universities after #RhodesMustFall.
Retrieved from http://www.702.co.za/articles/2714/the-meaning-of-transformation-insa-universities-after-rhodesmustfall
• Albertyn, R.M. & Daniels, P. 2009. Research within the context of community
engagement. In E.M. Bitzer (ed). Higher education in South Africa: A scholarly look behind
the scenes. Stellenbosch: Sun Media, 409–428.
• Badat, S. 2010. The challenges of transformation in higher education and training
institutions in South Africa. Paper commissioned by the Development Bank of Southern
Africa.
• Department of Education, South Africa. 1997. Education White Paper 3: A Programme for
the
Transformation
of
Higher
Education.
Retrieved
from
http://www.cepd.org.za/files/pictures/White%20Paper%203%20%20A%20Programme%20for%20Higher%20Education%20Transformation.pdf
• Department of Education, South Africa. 2008. Report of the Ministerial Committee on
Transformation and Social Cohesion and the Elimination of Discrimination in Public
Higher Education Institutions. 2008. Retrieved from
http://www.vut.ac.za/new/index.php?option=com_docman&task=doc_view&gid=90&t
mpl=component&format=raw&Itemid=798
• Department of Education, South Africa. 2015. The 2015 Durban Statement on
Transformation in Higher Education. Retrieved from
http://www.dhet.gov.za/summit/Docs/2015Docs/2015%20Durban%20HE%20Transform
ation%20Summit%20Statement.pdf
• De Vos, P. 2010. What do we talk about when we talk about ‘transformation’? [Blog
post]. Retrieved from http://constitutionallyspeaking.co.za/what-do-we-talk-aboutwhen-we-talk-about-transformation-2/
• Erasmus, P. 2009. The unbearable burden of diversity. Acta Academica, 41(4):40–55.
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•
•

•

Fourie, M. 1999. Institutional transformation at South African universities: Implications
for academic staff. Higher Education, 38(3):275–290.
Reddy, T. 2004. Higher education and social transformation: South Africa case study.
Retrieved from http://www.che.ac.za/media_and_publications/research/highereducation-and-social-transformation-south-africa-case-study
Waghid, Y. 2002. Knowledge production and higher education transformation in South
Africa: Towards reflexivity in university teaching, research and community service. Higher
Education, 43(4):457–488.

---------------------------------------------------------------------------------------------------------------Liberal democracy: “A democratic system of government in which individual rights and freedoms
are officially recognized and protected, and the exercise of political power is limited by the rule of
law” (Oxford English Dictionary, 1989).
Liberalism: Favourable to constitutional changes and legal or administrative reforms tending in
the direction of freedom or democracy (Oxford English Dictionary, 1989).
Economic liberalism is the ideological belief in organizing the economy on individualist and
voluntarist lines, meaning that the greatest possible number of economic decisions are made by
individuals and not by collective institutions or organizations (Oxford English Dictionary, 1989).
Neo-liberalism: A modified or revived form of traditional liberalism, [especially] one based on
belief in free market capitalism and the rights of the individual (Oxford English Dictionary, 1989).
Developmental state: South Africa has positioned itself as a developmental state defined as a
condition “when the state possesses the vision, leadership and capacity to bring about a positive
transformation of society within a condensed period of time” (Fritz & Menocal, 2007).

B. Liberalism and neo-liberalism
Key thinkers: Perry Anderson, SJ Collier, James Ferguson, David Harvey, Joseph Stiglitz
•

Alkire, S. 2005. Why the capability approach? Journal of Human Development, 6(1):115–
135.

•
•
•
•

Anderson, P. 2000. Renewals. New Left Review, 1:5–24.
Anderson, P. 2005. Spectrum: From right to left in the world of ideas. London: Verso.
Anderson, P. 2009. The new old world. London: Verso.
Banerjee, A. & Duflo, E. 2011. Poor economics: A radical rethinking of the way to fight
global poverty. New York, NY: Public Affair.

•

Boas, T.C. & Gans-Morse, J. 2009. Neoliberalism: From new liberal philosophy to antiliberal slogan. Studies in Comparative International Development, 44(2):137–161.
Collier, S.J. 2012. Neoliberalism as big Leviathan, or …? A response to Wacquant and
Hilgers. Social Anthropology, 20(2):186–195.

•
•
•
•

Collini, S. 2012. What are universities for? London: Penguin.
Ferguson, J. 2010. The uses of neoliberalism. Antipode, 41(s1):166–184.
Fritz, V. & Menocal, A.R. 2007. Developmental states in the new millennium: Concepts
and challenges for a new aid agenda. Development Policy Review, 25(5):531–552.

•
•

Harvey, D. 2005. A brief history of neoliberalism. Oxford: Oxford University Press.
Jamal, A. 2015. Cecil John Rhodes’s punitive legacy [opinion piece cited with permission
from the author].

•

Jamal, A. 2016. Rhodes must fall: How things stand. Financial Mail, 7 April. Retrieved
from http://www.financialmail.co.za/life/2016/04/07/rhodes-must-fall-how-things-stand
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•

Oxford English Dictionary. 1989. Retrieved from
http://www.oxforddictionaries.com/definition/english/liberal-democracy

•

Stiglitz, J. 2008. Is there a post-Washington Consensus Consensus? In N. Serra & J. Stiglitz
(eds.). The Washington Consensus reconsidered: Towards a new global governance.
Oxford: Oxford University Press, 41–57.
Stiglitz, J. 2012. The price of inequality: How today’s divided society endangers our future.
New York NY: WW Norton.

•

----------------------------------------------------------------------------------------------------------Social justice: Justice in terms of the distribution of wealth, opportunities, and privileges within a
society (Oxford English Dictionary, 1989).
Economic inequality: Refers to how economic variables are distributed – among individuals in a
group, among groups in a population, or among countries. Development theory has largely been
concerned with inequalities in standards of living, such as inequalities in income/wealth,
education, health, and nutrition (Afonso, LaFleur & Alarcón, 2015).
Equality of opportunity exists when life outcomes depend only on factors for which persons can
be considered responsible, and not on disadvantageous attributes outside of their control. It
argues that gender, ethnicity, family background, etc. should not determine outcomes. In
practical terms, it exists when individuals are compensated in some way for their disadvantageous
circumstances (Afonso et al., 2015).
Equality of outcome describes a state in which people have similar economic conditions. While
inequality in terms of opportunity is defined on an ex-ante basis and is concerned with ensuring a
common starting place, inequality of outcomes is concerned with the finish line and depends on
both circumstances beyond one’s control and talent and effort (Afonso et al., 2015).
Capabilities approach: Well-being should be defined and measured in terms of the beings and
doings valued by people (functionings) (Alkire, Foster, Seth, Santos, Roche & Ballón, 2015) and the
freedom to choose and to act (capabilities). This approach emphasises the freedom to choose one
type of life rather than another. In this framework, equalising income should not be the goal,
because not all people convert income into well-being and freedom in the same way (Afonso et
al., 2015).
A society can be said to provide equal opportunities when circumstances do not determine the
differences in life outcomes (Ferreira, Vega, Paes de Barros & Chanduvi 2009). In practice,
equality of opportunity exists when policies compensate the individuals facing disadvantageous
circumstances (Afonso et al., 2015).
C. Social justice and inequality
Key thinkers: Amartya Sen, Martha Nussbaum, John Rawls, Nancy Fraser
• Afonso, H., LaFleur, M. & Alarcón, D. 2015. Concepts of inequality development issues No.
1. Summary. Policy note developed by the Development Strategy and Policy Analysis Unit
in the Development Policy and Analysis Division of UN/DESA. Retrieved from
http://www.un.org/en/development/desa/policy/wess/wess_dev_issues/dsp_policy_01.
pd
• Alkire, S., Foster, J.E., Seth, S., Santos, M.E., Roche, J. & Ballón, P. 2015. Multidimensional
poverty measurement and analysis. Oxford: Oxford University Press.
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•
•

•

•
•
•
•
•
•
•
•
•

Brown, C. 2010. On Amartya Sen and “The idea of justice”. Ethics & International Affairs,
24(3):309-318.
Ferreira, F.H.G., Vega, J.R.M., Paes de Barros, R. & Chanduvi, J.S. 2009. Measuring
inequality of opportunities in Latin America and the Caribbean. Washington: The World
Bank and Palgrave Macmillan.
Ferreira, F. & Ravallion, M. 2009. Poverty and inequality: The global context. In W.
Salverda, B. Nolan & T. Smeeding (eds.). The Oxford handbook of economic inequality.
Oxford: Oxford University Press, 1-49.
Fraser, N. 2009. Scales of justice: Reimagining political space in a globalising world. New
York, NY: Colombia Press.
Fraser, N. 2013. Fortunes of feminism: From state-managed capitalism to neoliberal
crisis. London: Verso.
Fraser N. & Honneth, A. 2003. Redistribution or recognition? A political-philosophical
exchange. London: Verso.
Nussbaum, M. 2011. Creating capabilities: The human development approach.
Cambridge, MA: Harvard University Press.
Nussbaum, M. 2003. Capabilities as fundamental entitlements: Sen and social justice.
Feminist Economics, 9(2/3):33–59.
Oxford English Dictionary. 1989. Retrieved from
http://www.oxforddictionaries.com/definition/english/liberal-democracy
Rawls, J. 1971. A theory of justice. Cambridge: Harvard University Press.
Sen, A. 2005. Human rights and capabilities. Journal of Human Development, 6(2):151–
166.
Sen, A. 2009. The idea of justice. Cambridge: Harvard University Press.

Social justice and education
• Donaldson L.P. & Daughtery L. 2011. Introducing asset-based models of social justice into
service learning: A social work approach. Journal of Community Practice, 19(1):80–99.
• Nussbaum M. 2010. Not for profit: Why democracy needs the humanities. Princeton:
Princeton University Press.
• Todd, J. 2005. Social transformation, collective categories, and identity change. Theory
and Society, 34(4):429–463.
• Vale, P. & Jacklin, H. (eds.). 2009. Re-imagining the social in South Africa: Critique, theory
and post-apartheid society. Durban: University of KwaZulu-Natal Press.
D. Race and privilege
Key thinkers: bell hooks, Steve Biko, Franz Fanon, Angela Harris
Critical race theory: The critical race theory movement is a collection of activists and scholars
interested in studying and transforming the relationship among race, racism and power. The
movement considers many of the same issues that conventional civil rights and ethnic studies
discourses take up, but places them in a broader perspective that includes economics, history,
context, group and self-interest, and even feelings and the unconscious (Delgado & Stefancic,
2010).
Critical race theory
• Brooks, R.L. & Newborn, M.J. 1994. Critical race theory and classical-liberal civil rights
scholarship: A distinction without a difference. California Law Review, 82(4):787–845.
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•
•
•

Crenshaw, K., Gotanda, N., Peller, G. & Thomas, K. (Eds.). 1995. Critical race theory: The
key writings that formed the movement. New York, NY: The New Press
Delgado, R. & Stefancic, J. 2012. Critical race theory: An introduction. New York, NY: New
York University Press. Retrieved from http://www.odec.umd.edu/CD/RACE/CRT.PDF
Omi, M. & Winant, H. 1994. Racial formation in the United States: From the 1960s to the
1990s. Second edition. New York, NY: Routledge.
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Black consciousness: Briefly defined, Black Consciousness is in essence the realisation by the
black man of the need to rally together with his brothers around the cause of their operation –
the blackness of their skin – and to operate as a group in order to rid themselves of the shackles
that bind them to perpetual servitude. It seeks to demonstrate the lie that black is an aberration
from the "normal" which is white. It is a manifestation of a new realisation that by seeking to run
away from themselves and to emulate the white man, blacks are insulting the intelligence of
whoever created them black (Biko, 2004).
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E. Decolonisation in education: “We must acknowledge that universities emerged in and through
the colonial project. The disciplines were constituted as forms of colonial knowledge. This means
that the conditions of their emergence were often predicated upon a search for knowledge that
was part and parcel of the colonial project” (University of Cape Town, 2015).
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G. Critical citizenship
According to Johnson and Morris (2010:77–78), citizenship education is based on the promotion
of a “common set of shared values (e.g. tolerance, human rights and democracy), which prepare
young people to live together in diverse societies and which reject the divisive nature of national
identities”.
Critical thinking can be considered a willingness to imagine or remain open to considering
alternative perspectives, and to integrate new or revised perspectives into our ways of thinking
and acting.
Multi-cultural education: It encourages an activist stance and speaking collectively to press for
social change. Multicultural education is linked with socio-economic and political equality, it
promotes antiracism and resists practices that maintain white privilege, domination power
structures and inequality.
Critical pedagogy started at the Frankfurt School in 1920 (Adorno, Habermas, Horkheimer and
Marcuse) as a response to commercialism and advanced capitalist industry as a way to decode
subtle and persuasive ideologies of power. Critical pedagogy or ‘consciousness-raising’ entails
learning “to perceive social, political, and economic contradictions, and to take action against the
oppressive elements of reality” (Freire, 1995).
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Appendix 5: Photo page of student protest in 2015

Dear Lecturer
When you look at these
images, what effect do
they have on you, bodily
and cognitively?
How did these events
impact your relationship with
your students?
Please cut out, write or
draw on this page, or do
whatever you feel like doing
with it, and send it
anonymously in the internal
mail to the Transformation
Office or send your comments
to grizeldaa@sun.ac.za.
We are trying to
understand the effect
of these events on you, your
students and the University.

This is a project of the Critical Citizenship
Research Group in collaboration with the
Transformation Office.

Dear Student
When you look at these
images, what effect do
they have on you, bodily
and cognitively?
How did these events
impact your relationship with
your lecturers?
Please cut out, write or
draw on this page, or do
whatever you feel like doing
with it, and send it
anonymously to the
Transformation Office or
send your comments to
grizeldaa@sun.ac.za.
We are trying to
understand the effect
of these events on students,
lecturers and the University.

This is a project of the Critical Citizenship
Research Group in collaboration with the
Transformation Office.
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